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ABSTRACT ^ . • ^ 

. ^ Research resUlts have' sugge:^ted that reduction of 

anxie^ and defensiveness among students in a group situation 

.enhances school achievement and ^school motivation. The present study 
aimed at demonstrating that Msing the Glasser discussion method, ' 
wtich encourages students , to tak^ responsibility' and -discuss various 
problems that they ia-ce in school', increases motivation and improved 
their self-concept, 'six groups of 10 elementary school students each 

•served as subjects. Two groups were led by counselors , ^another two by 
teachers while the other two served as controls. The increase in 
school in^ivation, as assessed f rom t he* pre- ' aad post- treatment 
scores' of the subjects on^^the" SCAMIN inventory/ Vas significantly 
higher in 'the co6nse.lor-led groups than in the teacher-led giroups, 

• iut the experimental groups were not significantly different from the 

* fcolitroi ^oups.^The' increase in self-concept^ as assessed on. the 

^ SCAHIK Inventory, was signif icant-ly h'igher 'in 1;he teach.er-led groups 
than i't was either in *the counselor-led, or control, groups. The author 
concludes by suggestir|g that the Glassef discjassidn technigtte-s be 
used for/a lon*ger time span^. (Author/SE) / ' 
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^ ABSTRACT ' 

' : • • • ... 

' Minimal gains were defhonstrated ia the increase of Tlotivation ahd 
Self-Concept scores on the Scamin Inventory when Glasser Classroom* Dis- 
cussion techniques were employed ''in three third grade classfooms. The 
, increase j'n Motivation was found in a counselor ]ed classroom discussion 
and the increase, in Jelf-Concept; resulted when a ieacher used -the same 
techniques in her own classroom. ^' . . 

. * Since the study was carried fqr only one semester, it was recommend 
ed on the basis of this study that the discussion techniques be used for 
a longer time span, in order to Increase the improvement in these two 
areas. . . - . ' ' * ^ 



• 6LASSER DISCUSSIONS. IN ELEMENTARY SCHOOL 

The helping prof essions,"" interested in' growth and behavior, make 
constant attempts at assisting .elementary schoo] children retain ttie ♦ 
ability to experfen^'clally living without denial of its emotional im- 

. pact u'pon'Self. There is a growing belief'tjjirt individuals experience 
mor^ success'in life if they are able to relate well with one anotl\er, 
and thajt school achievement itself will be improved in 'an atmgsphere of 
acceptance and cooperation. The goal of this study is to put into ef- 
feet a prpgram which is hoped will m^ke a positive and enhancing ap- . 

. proach in. theylives of elementary school children. 

Research studied has ha^ a^ variety of ^goals' aind, outcomes, aimed at 
aspects of human experie.nce and growth whose end Would. enrich life.^ 
Probl'fem areas have been-uncbvered, many ,of ' th^ relating to academic 
achievement and the growth that results fr^om it;.. It has been confirmee^ 

ytfiat anxiety and defensiveness interfere with intellectual function. 
(Ruebush, 1960) It has also been found that reduction of anxiety and 
defensiveness by group (nethod is helpful. (Stetter, 1969, Clements, 
1966, Cumrfttngs, 1967) From statements of pupils participating in these- 
studies, the benefits, of lowered anxiety seem to result from learning 

4 that other studer>ts shared similar j)robLl ems and anxiety. One study, not 
emphasizing a reduction in anxiety, feonfirmed that those counseled in ^ 
group will make a greater gain in academic achievement than those who • 
* have not been so counseled. (Taylor, 1968) ' In this last 'st^dy, the 
. influence of the counseling m&thod was seen to brin^ about improved be- 



\ 



1 * ' 

havior as measured by thf .school syspm as well as by improved academic 

progress- ; . . 

" * * * » ' ' ' 

As various groups have developed; the amount of cohesiveness has ^f- 
fected positive changes in self esteem, and the reverse has been true, 

' ..that changes in self este^ are reflected in sociometric status of chil- 

. ^ • ^ ^ ^ . I . . - ' 

.ciren within a group or in relationships outsidejthe group. (Biasco, \1965, 

' • - ^\ • ... • , 

Lott and Lott, 19&6, Zander, Statland and Wolffe, 196gy. It'should be 

npted'that all jOf these do. riot show a statistically significant result, 

but some mevement towardr positive outcomes. . « *' 

Onfe^ study of plarticularMnterest showed that a developmeotal approach 

J . to group teaching brings about*^ favorable response and cdnlFinnation by 

student statement t^at ijnprovement was made in understanding self and 

others. ^ (Moore*, 1969). Dinkmeyer has theorized that developmental group 

counseling. enabTes counselors to reach more children effectively. Hfe in- 



dicates that the group .provides the opportunity for social movement and 



interaction among peers and that the children benefit from,thfe corrective 

' ' ' ' 

.^j'nfluehce and encouragement wi-thin the group- (Dinkmeyer, 1^70). 

- \ . Duetto limited numbers of counselors ^nd time available for each 

schoo'T^it is increasingly more jmportatft to provide counseling for larger ^ 
... *• * • ♦ ♦ 

numbers of students withio'the same t^me^'span. By total class group coun- 
sel ing,' students become acquainted with a counselor and seem more free to 

seek hel^ on individual problems. ^4n addi.tjon to more children being prd- 

V ^ t ' . • ^ 

vided counseling servicesA^mopfe .groups are requested. The4e groups helj) - 

pupils view trfe counselor as an understan4ing friend. (Patzau, 1971). 

It has been suggested- that whether or not structured or" non^sftructured 

methods are„Uti*l ized, pupils^make gains in- areas such as seTT-concept a^nd 
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emotional expansiv^ess., (Crow, 1971). This would indicate that the 

, -group 'itself is an influence pen members with in \the c|rou(),. This has 

* • ' . . . ■ . ' «. ■ 

. also, been suggested by 'research. One such study showed that peer help- 

1" - > 

ers could assist' the counselor to work more effedtivel.y with children 

than the coanselQr alone. •"(Kern and Kirby, 1971), 

One study, demonstrated that chjldreYi .with high'self esteein resporid 

.to success-failure outcomes of problem solving behavior with stronger'^ 

belief in irtternal control than subjects with lower levels of esteem. 

This Study implies that the belief in one*.s powerlessness arising from 

^ •/ ^ • . ' 

member shiip in a stigmatized minority group may be cushioned by a posi- 

tive self-concept. (Epstein, 1971). V 

Briefly, the above studies, suggest that group counseling may result 

in anxiejy reduction, increased Understanding of sifff improved behav- • 

icJr and academic achievement. 

' Of particular interest have been efforts to give assistance to chil- 

: . . c . • • V , . . • -7, 

dren- through' William Glasseri's Classroom Dtscxission techniques. *(GlSsser, 

1971^. . Hawes suggestM' that using these group methods in a classro^ Ve- 

suited in the child's belief in* himself ai-fiav\ng power for success, rath- 

ervthan seeing himself powerless and a failure.* Jhis last study was con- 

jctec! with hi acjc children -as Tub jects. , , ' _\ ^ • V' 

These techniques foster responsibility being taken by chi\dren, artd 

, gives them the opportunity ±o think through tnany problems which confront * 

them in the schbol setting.* The ^program calls for involvement of leader 

• . . . • , : . 

and pupils Jn^-tommon concerns, and requires that puptls conjmit themselves 

* » ' * 

to carry'ing.out self-initiated plans regarding behaVior change. (Glasser, 

• ' \^ ' ' ' • * * 

1971). . While the above study was only for black" chiTdrejj,* it is also 

• / * . V 



be^lieved thati these piethods would be beneficial to students in^schools 
otKer than those whic^ are predofnfnantVy black. 

PROBLEM' /: ' ■ . ' ^ • • . * * 

. The Problem of this study was to demonstrate that self concept 
and motivation will be -enhanced by Glasser Discussian Techniques 
employed by school counselors ii> the el emgntary' grades.* 

'.\ • : - ' 

'null hypotheses ' , ' ' / 

* It was hypothesized" that on comparing experimental and corttrol 
groups; , , • . / 

1. ^.Ttere will be nf) significant difference in' the degree 

• af thange '.demonstrated by the us^ of Glasser'*s Class^ 
* • / ' - . * / • /■ - * 

room Techniques as measured by -the Motivattoh score of 
the SCAMIN Profile. 

2. There wiM be nonsignificant difference io the degree , 
of change demonstrated hy^ the use of Glasser \s Class- 
room Techniques as measured by the Self Concept score 

* of the SCAMIN Pr^qfiVe. " ^ - ' " 

Rationale for these hypotheses stem from research ^suggesting that child- ^ 
ren whcr par^ttcipate in protfp counseling .^ake pi7ogress in the reSilization^ 
Qf their own self'worth in coping effectively with 'sflf , peers an^ 
authority .figures; and the reaUzation that* those who feel worthy .and 
capable are happy ppople- Its relevance to the school situation is based 
upon. the belief that there is a'positive relationship between being 
-accepted^tiy peers^ahd acaclemic achievement', tMuma, \%5), &nd between 
self understanding ultimately r^esulting in a more favorable self conc^ept, 
an& improved school achiev^eht. 



^distnct in a ^aci-fi-c No nth- 



PROCEDURE ' ; ^ . » V 

•The subjects were third graders in 
west city^ -The subjects were divided into^four experimental 'groups with 
10 members in ^ach. group, a*nd two'control groups. i)f lO.merabers eclch/ T-he 
first and third eKper?imental groups were in a cl^ssVoom wher? a counselor 
'conducted <5las'ser's Classroom Diiscus^^^s, and the second and fourth ex- 

• • • * , ♦ 

perimental groups werd in a classroom \yhere th^ teacher used -^he softie 

treatment. The two control groups were in 'a classyoom where -no treatment 

* • ' 'I, , * ^ " . 

was -given. T^e first and^ second experimental groups ^nci one jfeorvtrol group 

were pre and pdst- tested on the SCAMJN Self-Concept 'and Motivation Inven<- 

tory. < • . . . , , : 

Pre-^testing was administered as a check of equiprobabil I'ty to ex*- 

perimental ■ group! experimental grpup^ and .control group! ; As a checr^n 

^ • . ••■']■ 
the possibility of contamination by pre-tesfing. of these three groups',' ad- 

X 

(jitional subjects from the two experimental 'classrooms and the control 
cl^issroom^ Were only post- tested/*, These .are experimental^ group^, experi- 
mental group4^ and control group2. All groups were pos t- tested. * 

The SCAMIN Self-Concept and MativattonMnventory As ,composed of 

24 questions beginnjhig with "What face would you -wear-.. to which the 

* \ . t . ' • ► . ^ \ 

♦pupij .responds *by, darkening th4 pose of the face wjiich 'he chooses as de- , 

picting the one he would wear iQ a given^situation/ 'The*faces are either', 

smilijig ot*^frowning.^ ^As indicated in the title, this invent6ry..is made ^ 

up of factors of Self conce[>t, which ^rerVole expectations and self adeq- 

*uacy; and the factors "of motivat4on; goal and achievement needs, /and 

faiture avo-f dance. • - ^ . . 

• • V' 

' In*orde$ to dim.inish bias on the paf't of each gfoup, the pre-tests 
'and post- tests were administer.ed by the , classroom teachers. Testing <by ^ ; 

• « » . 'I 

. . \ . ■ . 
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teadner administration without announcement of the experimental program 

^•reduces the Hawthorne effect^of the ^experiment,, as doe.s a group^s being 

conducted without reference to the ^perimental nature of the' treatment, 

^Treatment for the experimental groups was the Glasser classroom' 

discussion technique. For rooms containing experimentcil groups there 

were \veekly sessions with the discussions, revolving around topics chosen 

by thk leader or by the pupils. The discussions. fOcus on. either problem 

areas or topics of irjterest to th^ class members. The control groups . 

.received no special treatment. Al.l groups continued with their regular " 

schodl worki. ■ * * , . * 

^ -It was predicted that t^e experirfientar groups woulcl demonstrate a 1 

difference io the motivation .and^ self concept scor.es ^s a. result of the - 

^ treatment used, and that. .there would be a .<lifference exhibited' Between 

them and th^ control group.. It was recogrThzed that a self concept form- 
* I . • . ^ , 

ing'from 8 to 9 years will not change drastically .in- one semester's time. 

It was anticipated that the classrooms subjected to treatmerit>ioul-d reach/ 

'at the niost, a 0.10 level 6f significance. Analysis cTf Va\^iance* wa»s useid, 

to compare the .^s- post-test mgams for the groups. The SGAMIN.Inven- 

^ tory scores pro\(ided st-atistical evidence for the experiment. . . 

' - ' ' ' ^. ' ^ * ■ 

RESULTS AND DISCUSSION . * J , . ^ . 

Analysis of VaViance'was used to compare the ^preVtes.t means on the 
two categories of the SCAMIN inventory" for the three groups. The pre-.; 
^ ^e^t J\nalysis of Variance^ssured the equiprobabil ity Jr the two groups', 
with the F-ratio at 1.167 for the Motivation score as presented nn Table 

> - ■ ' ■ ■ ^ \ 

li and the F-ra^tio at 0.Q87 l^r the Self-Concept score of the inventory 



as presented in Table 2. 
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TABLE 1 



Analysis of' Varianipe of the Pre-test M6tivation Scores 
( 

for Experimental. ajid Control Groups- • ^ . . 



i 




\ss 

\ 
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" Source 
•» 


df 


MS 


F ■ ■ ■ 


Between groups 
Within groups 


• 2 

27 


8.8^7 
102.500' 


, , 4.433 

— 


>> 



*F J 0,2,^7 ='2.52 



i 

4 



i 

TA&LE 2 



Analysis of Variance of Pre-test Setf-Concept Scores 
for Experimental and Wntrol Groups 



< 

V 


Sotirce • ^ 

-i - 


.df . ' SS" 


'MSl . • F 










1 r 






Between Groups 


2 .1.400 


'0.700 0.0462^ 




* » 


"^•Within Groups 


27 ^07.800 


. 15.1037 * . ^ 

t 


/ 




^ *FJ0,2.,27 = 2.52 
* » * 


r 
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- Fo litwi ng treatment ^ the post-test scores Were Sjjbjected to - ' 
Analysis of Vari^ance to test the data. In testing, the data for McJ- 
tivation, a significant diff^erence is suggested as presented in Table 
3. ^0.10 level of significance had been determined as the desired , 
flavel, taking into consideration the small size' of the groups, small 
number of sessions, and the length of time of the treatment. The 
R-ratio exceeded the 0.10 level of significance. -v,^./ 

' , * ^ t ♦ 

Tn checking for differences among the data, the Least Stgnifitant 
Difference Test was applied. These comparisons suggested a sigriifi- . 
cant difference at one critical point as indicated on Table 4. This 
point suggested that there is a "significant differfence between the ef- 
feet of the teacher led apd counselor led discussjon groups-of* third 
'graders with respect, to motivation. The counselor, led discussions seem^ 
to ha.ve more effect upon motivatio/i than do the* teacher l^d' discussions. 
There is, no significant difference between , either experimental gr^^ 
and the control group. ' , ' ^ 

* In testing the 'data for Motivation of the .three groups of students 
who^^had' not been ipre- tested, there was no significant differencef sug- 
g^sted by the Analysis of Varianck to *wfiich the scores on Motivation 

< Mm ■ , 

were subjected; However, all ■HH>f the scores were higher than on 



the pre-tested groups, indicating slight iricreafses 1n motivation in the 
semester's time. This could be considered a. result of maturation- rath- 
er than due to the treatment of the Glasser CVassrpom Discussion Tech- 
niques since all three clas^ooms showed gains in the area |0f Motiva-- 
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TABLE 3 
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Analysis of Variance of Post-test Motivation 
Scores for Experimental and C^ptrol Groups 



r 



Source 



df 



SS 



MS 



Between ..Groups 
Within Groups 



3 63.2667 31.6333 
27 200, -f 00 11.1148 

»'-*• ^ ' 



*F. 10,^,27 =.2.52 



4- 
\ 



2.84* ^ 
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TABL-E 4 



'■■7 ' 



LEAST SieNIfICANT;Dl)FERENCE'AMONG MEANS OF>OST-TEST 
SCORES F^R f^TIVATIQN FOR- EXPERIMENTAL AND CONTROL GROUPS 



Group 



Means Teachqr 'Led Control Group Counsellor Led* 



^ r Teacher Led 



Control Group ' 
Counselor Led 



' 47.00 
48.20 
50.50 



1.20 



3.50* . 
2.30 



n.. 05, 2, 27 ? 3.04 
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tion. Analysis of Variance test of the scores on Motivation is pre- 

ft , 

sen ted in Table 5. 

^ In testing ^the data for Self-Concept, a significant difference is 
suggested.- 'A'O.IO level of signifrcance hckT been determined .as the 
des^ired level as in the Motivation portion of the Lav en to ry/ but ^ 
Analysis of Variance revealed a difference exceeding the 0.06 level as 
indicated on Tsfble 6. ^ . « vi 

. . In chec'k^ for differences among the data', the Least Significant 
Differefite comparison test was again applied. This comparison su^-' 

gested a significant difference at'two critical *points. (Table 7)( 

This suggested that a teacher led discussion did more to foster the 
self concept of the students than did a counselor led group.. It is 
also noted that a significant difference is suggested between; between 
_the coatrol room and that in which the' teacher led the discussions. 

In checking for differences among the three non pre- tested groups. 
Analysis of Varjahce did not reveal a significant difference., as in- 
dicated on Table 8. » 
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• -TABLE 5 

Analysis of Variance of Post- test MotivatioVi Scores of 
. ExperimentaV^and Contwl Groups not 'Pre-tested 



» • 1 


t 


/ 




• Source^ 

c 


♦ df SS. 

% 


MS ' 


. . F 


Between Gro&ps 
WitKin Groups 


*' * 

2 . 16.200 
27- J 21. 000 


— « 

8.10- 
4.48- 


, 1.8074* 

■ ^ 


*F10,2,27 = 2.5J 

. ■ 1 






A 



.14^ 



TABLE 6 



Analysis of Variance^ of- the Post-Test Self Concept Scores 
Of the Experimental and Control Groups 



^ S9urc€ ' df - SS ■ ' .MS j .F 



Between groups v 2 il53.*DaO 76.900- 3.678*1* 
)4itHjin Groups' • 27 564.500 20.9079 - 



*F. 10,2,27 = ■ . ' ' ■ . 

*F. 05,-2, 27 = 3.>3 ,.' - . ' . • ' 




r . 



1 i 
« 



TABLE r 



LEAST SIGftlFICANT Dlf^FERENCE AMONT MEANS OF POST-TEST SCORgS 
FOR SELF CONCEPT OF EXPERIMENTAL AND CONTROL GROUf'S 

4 



V 



Groirp 



. Counsel tfr led • 43y00 
Control Group -43.80. 
■ teacher Led- ' " 48.50 



Means ^ Counselor Led Control Group Teacher Led 



.20 



4.90* 
4.70* 



• r 



*t.05,2,27 = 3.16 



TABLE 8 



Analayis of Variance of Pos^-te^t Self Concept Scores 
'for Noa f*re- tested Experimental and Control Groups 



. 'source - df ^, . SS' • ks F 

— -h^ — ■■ ^-^ 

BeJWeen Groups . . 2 0.00 * 0.00 • -0.00 



Within Grpups 27 " 403.20 14'. 93 

- . 1,'. • ^ , ^ 



*FJ0,2,27 = 2.52 • 
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CONaUSIONS , . . . , 

< * 

The data from the experiment leads to 'the beliefs that: 

1. A-tiiinimal degree of 'increase iK motivation in third graders 
^ 'will result whefi Glasser's Discussion Techni/ 

by a counselor within a sfemester's time. 

2. A greater degree of increase^ of self concept in third graders 

will resul^t when Glasser^'s -Discussion Techniques are employed 
* . ^ ^ '^^ ^ 

by .a teacher within- ci setnester. ' \ ^] 

» • 

3. prolonged use pf^these materials mayiresult in , increased ' J 
. gain in components of motivation. 
'4. A l?6tter m^tch- qf testing materials with the techTiiques could* 

4)e. found. Possibly these could.be instructed by the. use off. 
benefits attested to by sj:udent^and 
^ techniques are used. 



. room^ where the 



1^ district could bi 



.6 continue the use of the 



The school^ district could bd encouraged 
materials for a longer time span, and the sam^ children could be testigd 
to determine if, withi;i a year or two, there is a more definite improve 
ment in area^s of motivation and self cpncept. 
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